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Your Question:   

You asked for information on key components of the early care and education policy landscape, including: 
• Child Care. 
• State Pre-K. 
• Early Care and Education Workforce. 
• Infant and Early Childhood Mental Health. 
• Quality Rating and Improvement Systems (QRIS). 
• Special Education/IDEA Parts C and B. 
• Home Visiting. 
• Infant and Toddler Care. 

Our Response:  

Birth through age eight is a critical time in child development, characterized by the rapid growth that has a 
significant impact on long-term physical, social and emotional, and academic development. Despite the importance 
of the birth through age eight continuum, state policy impacting early care and education (ECE) systems is often 
siloed across various agencies, including health and human services and K-12 education, among others. In an effort to 
increase alignment, improve coordination and collaboration, and support positive outcomes for children, state 
policymakers have established new governance structures, encouraged cross-agency collaboration, and developed 
standards and oversight provisions for positive child development.  

Funding presents a challenge in each area of ECE policy. State leaders have leveraged state and federal funding to 
stabilize and increase access to high-quality ECE programs and services. Despite these efforts, federal funding cliffs 
loom and the need for aligned, sustainable and systemic approaches continue to grow.  

The following response provides an overview of key components of the early care and education policy landscape.  

Child Care 
Child care is a preschool care arrangement for children from working families not yet in kindergarten, which may be 
home- or center-based. These services play a critical role in supporting early childhood development and are vital to 
a robust workforce and economy. States are looking for innovative ways to fund child care, including efforts to 
subsidize costs for families and providers. This has traditionally been done in a multifaceted approach through 
various funding streams, often at the expense of building aligned, comprehensive, high-quality and sustainable 
systems. Moreover, these services rarely reach a majority of those who are eligible. Recent state efforts to increase 
access have been supported by federal pandemic relief funding, creating a situation in which states are working to 
spend down federal dollars in the face of a fiscal cliff in 2024.  

States are also working to build a more cohesive, mixed-delivery system of ECE that supports families and providers 
and connects high-quality child care, state pre-K and transitions to the K-12 system. Federal funding through the 
Child Care and Development Fund  and the Preschool Development Grant Birth through Five have spurred some 
state policy action by supporting efforts to increase access to child care and state quality activities. State 

mailto:berwin@ecs.org
https://www.fcd-us.org/topic/effective-systems/birth-through-8-continuum/
https://harvardcenter.wpenginepowered.com/wp-content/uploads/2007/03/InBrief-The-Science-of-Early-Childhood-Development2.pdf
https://www.ecs.org/early-care-and-education-governance/
https://bipartisanpolicy.org/blog/states-face-a-48-billion-child-care-funding-cliff/
https://bipartisanpolicy.org/blog/states-face-a-48-billion-child-care-funding-cliff/
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https://bipartisanpolicy.org/blog/states-face-a-48-billion-child-care-funding-cliff/
https://www.acf.hhs.gov/occ/fact-sheet
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policymakers have sought to build a coherent and aligned system through governance changes to distribute 
resources and foster successful transitions more efficiently. At least 10 states operate within a governance structure 
where the same agency administers both the Child Care and Development Fund and state pre-K, creating 
opportunities to break down silos and establish more streamlined service provision for families. Other states have 
created advisory councils to improve the coordination services across agencies. 

State Examples 
The following examples highlight state efforts to provide funding that adequately covers the true costs of child care.  

Rhode Island — H. 7123 (2022) created an early childhood governance working group, composed of multiple 
cabinet-level agency heads, to develop recommendations addressing the coordination and administration of 
programs and services; the fiscal, governance and organizational structures; and implementation of early childhood 
data systems by Oct. 1, 2023. 

Vermont — Act 45 (2021) commissioned a Child Care and Early Childhood Education Financing Study and Child Care 
and Early Childhood Systems Analysis. The financing study is scheduled to be released in January 2023. The end 
product will be a comprehensive fiscal analysis of the child care and early childhood education system, including an 
estimate of the total cost of high-quality care for infants, toddlers, preschool and school-age children in Vermont and 
how any funding gap should be financed. The systems analysis was published in July 2022 and it includes an overview 
of Vermont’s current context and recommendations to improve coordination and collaboration across agencies 
governing aspects of the early childhood system.  

Additional issue areas impacting child care access and quality — such as the early care and education workforce and 
quality rating and improvement system — are addressed below.  

State Pre-K 
State pre-K programs are publicly funded education programs offered for children between the ages of three- and 
five-years-old. These programs are voluntary and eligibility varies significantly across the states: some are available to 
all children, regardless of family income, whereas others are accessible to specific student populations, like children 
from low-income backgrounds. Currently three states — Florida, Oklahoma, and Vermont — and the District of 
Columbia offer universal pre-K, while another nine states have universal eligibility policies for state pre-K programs. 
Thirty-three states offer programs that have established eligibility criteria based on family income, English learner 
status, or disability status, among others.  

In general, research demonstrates some evidence that state pre-K programs improve students’ school readiness and 
increase academic achievement, especially for children from low-income backgrounds and English learners. However, 
critics of pre-K programs often point out the lack of long-term effects on students as they enter the K-12 system. This 
finding may indicate that state pre-K program’s quality varies significantly across and within states, with high-quality 
pre-K programs less likely to be offered in the places that need them the most. 

Although state pre-K policy encompasses a range of important issues, including  instructional quality, intervention 
services, workforce recruitment and retention, governance and kindergarten transitions, the primary challenge facing 
policymakers is state financing and student access.  

https://www.ecs.org/governance-in-early-childhood-education/
https://www.ecs.org/50-state-comparison-early-care-and-education-governance/
https://mssecac.org/about-us/
https://webserver.rilegislature.gov/BillText22/HouseText22/H7123Aaa.pdf
https://legislature.vermont.gov/bill/status/2022/H.171
https://ljfo.vermont.gov/committees-and-studies/child-care-and-early-education-financing-study
https://legislature.vermont.gov/assets/Legislative-Reports/Vermont-Child-Care-and-Early-Childhood-Education-Systems-Analysis-Final-Report_July-2022.pdf
https://www.ecs.org/state-information-request-states-with-universal-pre-k/
https://www.brookings.edu/research/does-state-pre-k-improve-childrens-achievement/
https://journals.sagepub.com/doi/abs/10.3102/0002831217732000
https://www.ecs.org/state-information-request-an-overview-of-state-pre-k-programs/
https://www.ecs.org/trends-in-state-pre-k-policies/
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Pre-K programs are typically funded through a combination of federal, state and local funding. States take several 
approaches to funding, including general fund appropriations, block grants or the K-12 funding formula. States have 
earmarked specific revenue sources for pre-K, including tax revenue generated through property or sales taxes, as 
well as taxes on alcohol, cannabis and/or gambling. States have also leveraged special funds such as those from 
tobacco settlements for state pre-K programs.  

State Examples 
The following examples of enacted legislation represent recent state policy efforts to fund pre-K expansion.  

Alaska — H.B. 114 (2022) established a three-year grant program for school districts to establish pre-K programs. 
Following the three-year grant cycle and confirmation by the state education agency that the program complies with 
the adopted standards, districts are eligible to receive one half of the full-time equivalent for average daily 
membership funding under the school funding formula.  

Maryland — H.B. 1300 (2021) enacted the Blueprint for Maryland’s Future, a comprehensive bill addressing early 
childhood and K-12 education. The legislation includes a significant investment in pre-K expansion, providing 
voluntary, free full-day pre-K to all three- and four-year-olds from families with incomes up to 300% of the federal 
poverty level, and to all four-year-olds from families with incomes between 300% and 600% of the federal poverty 
level. The expansion relies on revenue from a digital advertisement tax that is currently being litigated in Maryland 
State Court.  

Early Care and Education Workforce 
The early care and education workforce includes individuals working in a variety of settings who serve children prior 
to kindergarten, including home- and center-based child care, Head Start and Early Head Start, private pre-K and 
public pre-K. Within those programs, individuals may be program administrators, lead teachers, assistant teachers or 
aides. It is also among the lowest paid occupations in the country, disproportionately affecting women and people of 
color.  
  
Within this sector, state policymakers pursue policy levers such as compensation, recruitment and retention 
strategies, licensure and certification requirements, professional development and preparation pathways. Recently, 
efforts to strengthen the B-5 workforce have included methods such as improving compensation, equitable access to 
and cost of educator licensure programs, mental health supports and diversifying the workforce to match children in 
their learning setting. A brief from the National Association of State Boards of Education highlighted the ways in 
which states have leveraged federal relief funds to bolster the workforce in these areas. 

State Examples 
The following examples provide a sampling of recent state legislative action on the topic. 

California — A.B. 131 (2021) provided workforce development grants to support current and future early childhood 
education teachers. Funds can be used for apprenticeship programs that integrate and embed higher education 
coursework with on-the-job training of professionals. Funding may also be used to support current teachers in their 
attainment of increased education or English language proficiency, as well as professional development in early 
childhood instruction or child development, including developing competencies in serving children with exceptional 
needs and dual language learners.  

https://www.ecs.org/how-states-fund-pre-k-a-primer-for-policymakers/
https://www.ecs.org/how-states-fund-pre-k-a-primer-for-policymakers/
https://www.ecs.org/50-state-comparison-k-12-and-special-education-funding/
https://www.akleg.gov/basis/Bill/Detail/32?Root=HB%20114
https://mgaleg.maryland.gov/mgawebsite/Legislation/Details/HB1300?ys=2020rs
https://marylandpublicschools.org/Blueprint/Pages/Overview.aspx
https://wtop.com/maryland/2021/02/with-override-votes-senate-passes-landmark-education-reform-and-digital-ad-tax-bills-into-law/
https://wtop.com/anne-arundel-county/2022/10/judge-rejects-marylands-digital-ad-tax/
https://cscce.berkeley.edu/wp-content/uploads/2022/04/2-About-the-Workforce.pdf
https://cscce.berkeley.edu/workforce-index-2020/the-early-educator-workforce/early-educator-pay-economic-insecurity-across-the-states/
https://cscce.berkeley.edu/workforce-index-2020/state-policies-to-improve-early-childhood-educator-jobs/state-policies-overview/
https://nasbe.nyc3.digitaloceanspaces.com/2022/08/Hao_Investing-in-Early-Childhood-Workforce-Recovery-final.pdf
https://leginfo.legislature.ca.gov/faces/billStatusClient.xhtml?bill_id=202120220AB131
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Colorado — S.B. 21-236 (2021) establishes the Early Care Education Recruitment and Retention Grant and 
Scholarship Program. Program funds can be used for several pathways into the profession, including tuition, fees and 
materials for early childhood courses that lead to a degree or credential; costs for providers, institutions and early 
childhood councils to create a grow-your-own program; and payments for apprenticeships for work-based learning 
opportunities. Funding can also go towards professional development, including costs for an educator to earn a 
coaching or mentorship certification; paid release time or substitute costs for an educator to pursue training; and 
financial incentives for current educators to pursue training.  

District of Columbia — B 24-0650 (2022) created a grant program from Early Childhood Educator Pay Equity Fund 
that supports pay parity for early childhood educators in accordance with the recommendations of the Early 
Childhood Educator Equitable Compensation Task Force.  

Delaware — S.C.R. 36 (2021) directed the Delaware Department of Education and the Delaware Early Childhood 
Council to create a state target compensation scale and professional career pathway for early child care educators 
who teach ages birth through five.  

Hawaii — H.B. 1362 (2021) established an early childhood educator stipend program to address shortage of early 
childhood education educators.  

Oklahoma — H.B. 2748 (2021) created an early childhood or elementary education alternative teacher certification, 
valid for one-year and renewable for up to three years. Candidates seeking this certification must meet specific 
requirements, including specific education requirements and the intention to earn a standard certification within 
three years.  

Infant and Early Childhood Mental Health 
Early experiences and development have significant impacts on child and adolescent mental health. Experiences such 
as adverse childhood experiences, trauma or toxic stress have an impact on children’s executive function and ability 
to engage in the learning environment. Mental health supports, social emotional learning and supportive 
relationships with adults — including parents, teachers, coaches — can be critical to building a child’s resilience when 
faced with these experiences. Education Commission of the States’ Glossary of Student Mental Wellness Concepts 
explores the definitions and interplay of mental wellness terms and lays the foundation for further discussions about 
early childhood mental health and wellness. 

Although infant and early childhood mental health (IECMH) is of paramount importance to healthy child 
development, a number of obstacles prevent a comprehensive approach to mental health from birth to age eight. 
While children in school-based preschool or pre-K programs may be able to access mental health services offered 
through the K-12 system, children in home- or center-based environments may not have the same access.  

State policymakers can leverage funding to elevate IECMH, support professional development and training and tap 
into state and federal funding streams to develop a coherent and aligned system of care that enables successful 
transitions into the K-12 system through governance changes or targeted funding that supports collaboration. 
Recently, the U.S. Department of Health and Human Services and Department of Education partnered to publish four 
recommendations for early childhood systems that support young children’s mental health and well-being. 

http://leg.colorado.gov/bills/sb21-236
https://lims.dccouncil.us/Legislation/B24-0650
https://osse.dc.gov/ecepayequity#:%7E:text=The%20Early%20Childhood%20Educator%20Equitable,the%20Early%20Childhood%20Educator%20Equitable
https://www.legis.delaware.gov/BillDetail?legislationId=68715
http://www.capitol.hawaii.gov/Archives/measure_indiv_Archives.aspx?billtype=HB&billnumber=1362&year=2021
http://www.oklegislature.gov/BillInfo.aspx?Bill=HB2748&session=2200
https://www.ecs.org/glossary-of-student-mental-wellness-concepts/
https://www.ecs.org/state-approaches-to-addressing-student-mental-health/
https://www.iecmhc.org/documents/overview-iecmhc-approach-within-early-childhood-system.pdf
https://www.ecs.org/state-funding-for-student-mental-health/
https://sites.ed.gov/idea/recommendations-to-improve-young-childrens-social-emotional-development-mental-health/
https://sites.ed.gov/idea/recommendations-to-improve-young-childrens-social-emotional-development-mental-health/
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State Examples 
The following state examples highlight state efforts to improve IECMH. 

California — A.B. 133 (2021) established the mental health partnership grant program. The program requires 
applicants outline how partners will “collaborate with preschool and childcare providers, or other early childhood 
service organizations, to ensure the mental health needs of children are met before and after they transition to a 
school setting.”  

Colorado — H.B. 1053 (2020) directed the department of human services to establish a mental health consultation 
program designed to increase the number of mental health consultants and support consultations in a variety of 
environments for children ages birth to eight, including home- and center-based child care and elementary schools. 
More recently, the office of early childhood took over responsibility for the consultation program and established a 
IECMH support line to increase access to consultants.  

Minnesota — established IECMH certificate programs to build provider capacity. The state education agency also 
established eight Centers of Excellence for Young Children with Disabilities that offer professional development to 
early care and education providers in addressing IECMH.  

Quality Rating and Improvement Systems (QRIS) 
Quality rating and improvement systems are designed to “assess, improve and communicate the level of quality in 
early care and education settings.” States use QRIS to evaluate early care environments, including home- or center-
based programs, Head Start programs and school-based preschool programs. Programs are typically assigned a 
tiered-rating based on their performance on a number of indicators, ranging from health and safety provisions to 
assessment, teacher-student interactions and curriculum. These ratings are used to award funding that rewards 
quality and supports improvement.   

The development of QRIS was largely spurred by federal funding, but participation rates vary widely from state-to-
state. In some cases, participation is voluntary while other states may require participation in the QRIS to receive 
state funding, including child care subsidies. Home and center-based programs are most likely to participate in QRIS, 
but more than half of the states have expanded QRIS to include school-based and school-age programs. 

State policymakers can leverage QRIS to improve equity and align ECE providers with the K-12 system to facilitate 
quality early care and education experiences and positive transitions into kindergarten. As a way to incentivize and 
increase participation by school-based or preschool providers, states may consider combining their QRIS with their 
licensing system. As a part of integrating these two systems, states can consider quality measures that are aligned to 
state early learning guidelines and assessment options that support kindergarten readiness.    

State Examples 
The following policy examples highlight state efforts to leverage their QRIS to improve ECE quality and support 
seamless transitions into kindergarten.  

Maine — H.P. 59 (2021) requires the department of health and human services to pay a differential rate for child 
care services that meet or make substantial progress toward meeting nationally recognized quality standards. The 
legislation requires the QRIS to include a minimum of three ratings and graduated quality differential rates. 

Minnesota’s QRIS standards for teaching are aligned with the early childhood indicators of progress and their 
assessment standards include kindergarten entry profile assessment tools.  

https://leginfo.legislature.ca.gov/faces/billNavClient.xhtml?bill_id=202120220AB133
https://mhsoac.ca.gov/wp-content/uploads/MHSSA-Summary_01272022.pdf
https://leg.colorado.gov/bills/hb20-1053
https://www.coloradoofficeofearlychildhood.com/oec/OEC_Providers?p=Providers&s=Early-Childhood-Mental-Health-Consultation&lang=en
https://cdhs.colorado.gov/press-release/cdhs-announces-early-childhood-mental-health-support-line
https://online.umn.edu/infant-and-early-childhood-mental-health-certificate
https://www.zerotothree.org/resources/2773-minnesota-infant-and-early-childhood-mental-health-policy-vignette
https://mncoe.org/mncoe/res/iecmh/
https://qualitycompendium.org/top-ten/financial-incentives
https://qualitycompendium.org/top-ten/qis-system-growth
https://childcareta.acf.hhs.gov/ccdf-fundamentals/options-quality-activities
https://childcareta.acf.hhs.gov/sites/default/files/public/346_2010_qris_fact_sheet_program_participation_final_508compliant.pdf
https://childandfamilysuccess.asu.edu/sites/default/files/2022-06/QRIS-report-062122.pdf
https://childcareta.acf.hhs.gov/sites/default/files/public/075_1907_state_eldgs_web_final508.pdf
https://qualitycompendium.org/top-ten/assessment
https://legislature.maine.gov/bills/display_ps.asp?snum=130&paper=HP0059PID=1456
https://edocs.dhs.state.mn.us/lfserver/Public/DHS-6346B-ENG
https://education.mn.gov/MDE/dse/early/highqualel/ind/index.htm
https://education.mn.gov/MDE/dse/early/highqualel/ELONA/
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Tennessee — S.B. 749 (2021) aligned licensing requirements with the state QRIS system. The legislation specifies that 
health and safety practices and teacher-child interactions must be prioritized in the updated system. Providers are 
also required to publicly post their rating. 

Virginia — H.B. 1012 requires the board of education to establish a statewide unified public-private system for early 
childhood care and education in the state to be administered by the board, the superintendent of public instruction, 
and the department of education. The department is currently transitioning to VQB5, a unified QRIS for all B-5 
programs beginning in 2023-24.  

Special Education/IDEA Parts C and B 
IDEA Part C (Early Intervention) provides supports for eligible infants and toddlers with developmental delays and 
disabilities. IDEA Part B provides supports for children ages three to five (and up to age 21) with identified 
disabilities. IDEA services include physical or speech therapy, assistive technology devices, supplementary aides and 
transportation. These individual supports promote development of young children’s adaptive, cognitive, 
communication, physical and social emotional skills and can have lifelong benefits.  

States vary significantly in their implementation of Part C services, providing them to upwards of roughly 10% of 
eligible children, with the national average at 2.7%. Further, the COVID-19 pandemic upended service provision; for 
example, in the first three months of the pandemic, 40% of parents of young children who receive special education 
supports reported that their children were not receiving any services. Pandemic relief funding can be used in a 
variety of ways to support states’ efforts, including service provision during summer months, supporting transitions 
between settings and more. 

State Examples 
While special education funding is generally dictated and provided at the federal level, a few states have allocated 
additional funds. 

Maryland — H.B. 725 (2022) establishes the Therapeutic Child Care Grant Program to provide grants to providers 
specializing in child care and early childhood education to children under the age of six years old who have delays in 
development, physical disabilities or delays in social, emotional or behavioral functioning.  

New York — S.B. 8802 (2021) extends the repeal date of law relating to certified school psychologists and special 
education services and programs for preschool children with handicapping conditions.  

Home Visiting 
Home visiting is a relatively new program to support families that emerged about 10 years ago with a federal funding 
initiative. Most funding for home visiting is through the federal Maternal, Infant, and Early Childhood Home Visiting 
Program, but some states have also directed funds to programs through Medicaid/Children’s Health Insurance 
Program or Temporary Assistance for Needy Families.  

Home visiting typically happens in the pre-child care or preschool phase of early care and education. Coupled with 
most funding for home visiting coming from federal sources, state policy options are limited. The National 
Conference of State Legislatures has tracked state efforts to establish and sustain evidence-based home visiting 
programs.  

https://wapp.capitol.tn.gov/apps/BillInfo/Default.aspx?BillNumber=SB0749&GA=112
https://lis.virginia.gov/cgi-bin/legp604.exe?201+sum+HB1012
https://www.doe.virginia.gov/early-childhood/build-unified-early-childhood-system/index.shtml
https://ectacenter.org/partc/partc.asp
https://ectacenter.org/sec619/sec619.asp
https://pn3policy.org/pn-3-state-policy-roadmap-2022/us/early-intervention/
https://link.springer.com/article/10.1007/s10995-012-1119-3
https://www.npr.org/sections/coronavirus-live-updates/2020/05/27/862705225/survey-shows-big-remote-learning-gaps-for-low-income-and-special-needs-children
https://www.startearly.org/app/uploads/2021/06/How-American-Rescue-Plan-Act-ARPA-Funds-Can-Support-Children-with-Disabilities-and-Their-Families.pdf
https://www.startearly.org/app/uploads/2021/06/How-American-Rescue-Plan-Act-ARPA-Funds-Can-Support-Children-with-Disabilities-and-Their-Families.pdf
https://mgaleg.maryland.gov/mgawebsite/Legislation/Details/hb0725?ys=2022RS#:%7E:text=Establishing%20the%20Therapeutic%20Child%20Care,behavioral%20functioning%3B%20requiring%20certain%20providers
https://custom.statenet.com/public/resources.cgi?id=ID:bill:NY2021000S8802&ciq=ncsl&client_md=8d1c025d2420e6b25f9c94dbb2ba560c&mode=current_text
https://www.ncsl.org/research/human-services/home-visiting-improving-outcomes-for-children635399078.aspx
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State Examples 
The following examples were pulled from the National Conference of State Legislature’s tracking.  

Arkansas — S.B. 491 (2013) required the state to implement statewide, voluntary home visiting services to promote 
prenatal care and healthy births. The bill specified that 90% of funding must be put toward evidence-based and 
promising practice models. It also required reporting of program data. 

Oregon — S.B. 526 (2019) established a voluntary statewide program to provide universal newborn nurse home 
visiting services to all families within the state to support healthy child development, strengthen families and provide 
parenting skills.     

Texas — S.B. 426 (2012) established the Voluntary Home Visiting Program for pregnant women and families with 
children under age six. The bill established the definitions of and funding for evidence-based and promising 
program. 75% of funding must go to evidence-based programs while the remaining 25% may go to promising 
programs. 

Infant and Toddler Care 

According to the Head Start Early Learning Outcomes Framework for Ages Birth to Five: “Infancy and toddlerhood is 
the time when foundations of school readiness begin in the context of relationships — adults who interact with 
infants and toddlers must be aware of the opportunities that exist to appropriately support early developing 
abilities”. Further, social and emotional learning concepts such as forming healthy relationships and experiencing and 
expressing emotions become essential in a child’s beginning stages of learning. This evidence points to the need for 
creating high-quality environments for infants and toddlers and supporting caregivers and educators to build strong 
foundations for future success.  

As it relates to infant and toddler issues, states have been increasingly paying attention to this age group, providing 
new funding or expanding current funding levels or programs and services, as families continue to struggle to access 
and pay for care. Key issues for policymakers include affordability for families, workforce supports, paid family leave, 
connections to IDEA Part C (supports for infants and toddlers) and monitoring.  

State Example 
In response to growing demand for infant/toddler child care slots, states can prioritize expansion of existing 
providers.  

Connecticut appropriated funds to support the Start Early – Early Child Development Initiative to support the 
expansion and development of high-quality infant and toddler child care spaces in addition to intervention services 
and parent supports. The state also allocated $25 million to increase the reimbursement rate for infant and toddler 
care, which helped to create an additional 1,300 slots.  

http://www.arkleg.state.ar.us/assembly/2013/2013R/Bills/SB491.pdf
https://olis.oregonlegislature.gov/liz/2019R1/Downloads/MeasureDocument/SB526/Enrolled
http://www.legis.state.tx.us/tlodocs/83R/billtext/html/SB00426F.htm
https://eclkc.ohs.acf.hhs.gov/school-readiness/article/head-start-early-learning-outcomes-framework
https://www.scstatehouse.gov/sess124_2021-2022/prever/11_20220420.htm
https://www.k12dive.com/news/white-house-aims-to-expand-early-intervention-for-at-risk-young-children/622219/
https://www.childtrends.org/wp-content/uploads/2021/11/Measuring-Up_Executive-Summary_ChildTrends_March2022.pdf
https://cga.ct.gov/2022/ACT/PA/PDF/2022PA-00118-R00HB-05506-PA.PDF
https://www.americanprogress.org/article/increasing-americas-child-care-supply/
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